The aim of this study is to evaluate, using 
INTRODUCTION
Preparing materials for the students of hotel management and tourism in the intermediate to advanced levels is a challenging activity. Casual observations show the fact that most English lecturers who teach at hotel departments have limited, not to say absence of, background of the knowledge of the hotel world. The ideal English lecturer who teaches English for Hotel (hereafter, EFH) has the interest or is willing to learn about hotel matters, to learn with subject specialists, has time to do that, and has the support from the stakeholders in writing and developing EFH materials. This is of a great concern in EFH as a matter of fact that EFH lecturers face the very few materials dealing with hotes matters whether it is in the form of course books or materials written by the lecturers. Sierocka (2012) states that the constraints of materials writing are among others time avaliability, financial supports, the writer's self-efficacy, and the absence of the cooperation between English lecturers and subject-matter specialists.
The development of hotel industries in the global era requires the good qualifications of the graduates not only in the craft but also the supervisory and the managerial levels, too. Since 2008, the ASEAN market for the hotel human resources set the minimum requirement of Diploma IV graduates for some positions with the good service personality attributes and English (Kompas, March 2008) . Competencybased standards for hotel professions published a guidance for hotel professions in 1999 for the craft to the managerial levels to anticipate the global world demands. Education institutions of hotel and tourism then mapped the curriculum in which competency-based standards constitute an important point in developing a relevant curriculum. This will have the impact in preparing EFH materials for the students. As has been mentioned previously, the lack of the domestic materials and the course book makes the English lecturers feel unconfident.
There are though possibilities of purchasing EFH materials in the market. But, the materials available in the market do not sufficiently address the needs of the students in learning English and contents in the EFH contexts. The requirements of the tourism industries as the users and the lack of the EFH materials in the hotel department are two important concerns which have to be solved out properly if anticipating global competitions in hotel management becomes the vision. Considering these, therefore, a part of solving the problems is to develop relevant and suitable EFH materials.
There are several key principles for designing language teaching materials. These principles are derived from recent theory, research and practice in language learning and teaching (Aniroh, 2009 ). According to Nunan (1988:1) , the principles are as follows. First, materials should be clearly linked to the curriculum they serve. Next, materials should be authentic in terms of text and task. Then, materials should stimulate interaction and materials should allow learners to focus on formal aspects of the languages. Also, materials should encourage learners to develop skills, and skills in learning-how-tolearn.
Finally, materials should encourage learners to apply their developing language skills to the world beyond the classroom As observed by Aniroh (2009), good textbooks are those that make learners learn effectively. However, how good they are good seems a matter of delicate views. This is reflected by the presence of several criteria proposed by different people. All are equally important and at the same time all are equally posed with potential challenges for a textbook to cater for at once. Crawford (2002) , for example, suggests several points for textbooks in order to become an effective vehicle during the teaching learning process. Some of her views, however, are rather elusive. Some important points are worth presenting. In the first place, textbooks necessarily contextualize the language that they stand for. Language does not exist in vacuum. It has social context of use. This is such contextualizing functions that a textbook needs to represent. Next, textbooks need to focus on whole-text levels of language. This implies that meaning on language use is of primary concern. Authenticity and being realistic are another characteristic that a textbook should hold, in that the characteristic needs to provide a room for learners to explore to produce authentic language. In addition, language materials could do with a strong basis on which learners individualize their learning. Effective textbooks necessarily enhance autonomous learning on the part of the learners. In a whole-class context, individual differences are inevitable. It is therefore in these usual situations that textbooks call for a quality for such mass accommodation. Finally, meaningful learning is the one in which learners can engage their cognitive and affective potentials. As such, effective materials are those that can make learners activate their resources.
Another view is succinct, straightforward, and readily applicable to textbook writing. This includes several criteria that are acronymized by Rajan (1997) as MAGIC, being motivating, meaningful; authentic, appropriate; graded; interesting, integrative (skills); and contextualized.
The EFH material to be evaluated in the present report is actually a textbook for EFH students written as the result of a vast needs analysis involving visits to several international hotels in Indonesia, Japan, Malaysia, and Oman conducted by the writer. The needs assessment and needs analyses involved hotel managers, hotel supervisors and subject-matter specialists as well as students which were conducted by means of questionnaires, interviews, and observations on sites on contents of job descriptions and job analyses and language functions.
The results of the needs analysis were rich information on which to develop the textbook of EFH focusing on integrated skills in which the priority skill is reading comprehension. The contents on hotel matters covered the job of hotel managers, the job of hotel supervisors, attitudes, the cultures, and other stuff having relation with the international career matters. Meanwhile, data on the language include language forms and language functions. Both content and language aspects based on the needs analysis were then used as a conceptual basis on which to develop an EFH textbook using the combined principles of the communicative approach, contextual teaching and learning, and problem based learning. The purpose of this study is to evaluate the textbook in terms of requirements of a good textbook as outlined by World Language Standards 2007. Prior to real administration of the questionnaire to the respondents, the questionnaire was tried out to 70 students and 9 raters. The results show that the inter-item reliability of the questionnaire was .957 at the Alpha coefficient analysis which means that there is evidence of high consistency among items in the questionnaire in generating scores. In addition, the interrater reliability using ANOVA Hoyt resulted in the F value 11.333 (0.000) with the r value of .769. This means that there was evidence of high consistency among raters in yielding scores. All these values indicate empirical evidence that the questionnaire was considered to be a good instrument to collect the data.
METHODS

World
Upon the development of the textbook, the textbook was then tried out. In the tryout phase, there were 8 (eight) English lecturers and there are 63 (sixty three) students that were involved in the present study. These lecturers and students came from hotel management departments of six higher learning colleges: Trisakti University, Jakarta; Satyawidya Tourism College, Surabaya; Brawijaya University, Malang; State Polytechnique Banjarmasin; and Dianapura Tourism College, Denpasar, Bali. Originally there were 9 (nine) English lecturers involved in the present study. However, one English lecturer did not provide his feedback at the end of the try-out phase because he did not return the questionnaire without any explanation. Therefore, the respondents of the try-out phase mainly consist of only 8 (eight) English lecturers. In this try-out phase, in all, consequently, there are 8 (eight) English lecturers as the sources of data. They were to rate the textbook against the indicators of the following variables:
Communities', and 'General Elements' using a 4-scale measuring grid to reflect the quality of the textbook in these respects. The criteria for evaluating the indicators of variables in a textbook are set up using the guideline outlined in Table 1 These lecturers taught their students in their regular classes using the textbook developed in the present study. The sixty three students taught by these lecturers constituted the data source in the present study. The questionnaire was then used as basis for evaluating the textbook by 8 (eight) English lecturers and 63 (sixty three) students as the data sources. The data collected were quantitative and qualitative. The data collected come from two sources of data as respondents, namely English lecturers who taught using the textbook and the students who were taught using the textbook. In addition, as a triangulating measure, the data were also collected from hotel supervisors. Unlike the data from English lecturers and students, the data collected from hotel supervisors are in the form of only qualitative ones. The data from lecturers, students, and hotel supervisors are presented separately. The quantitative data are the in the form of scores whereas the qualitative data take the form of evaluative criticisms, comments, suggestions, and notes.
RESULTS AND DISCUSSION
The results of data analyses are reported in three categories: presentation of the data collected from the English lecturers, those from students, and finally those from the supervisors. What follows is the presentation of the results.
Presentation of Quantitative Data Collected from the English Lecturers
The first variable to be rated of the book is variable 'contents'. In this variable, there are 11 (eleven) indicators. As shown by the name, these 11 (eleven) indicators reflect how the content of the textbook is organized. The result of the data analysis is presented in As shown in Table 2 , based on the mean value, out of 11 (eleven) indicators in variable 'contents', 4 (four) indicators (36.36%) is rated at an averaged score of 3.75; 1 (one) variable (9.09%) reaches a score of 3.6; another 1 (one) variable (9.09%) reaches a score of 3.5 ; 2 (two) indicators (18.18%) are rated at an averaged score of 3.4; 1 (one) variable (9.09%), gets a score of 3.00; 1 (one) variable (9.09%), gets a score of 2.75; and 1 (one) variable (9.09%) is scored at 2.50, the lowest score. Visually, the data in variable 'contents' are presented in Figure 1 . Table 1 Guideline for Evaluating Indicators Reflecting the Textbook, the information in Table 2 reports that out of 11 indicators in variable 'content', each of the 9 indicators has a score figuring equal or greater than 2.50, which is categorized as 'good'. The follow-up of this is that aspects of the textbook reflected in the indicators in variable 'content' need no revision according to the criteria or Table 1 Guideline for Evaluating Indicators Reflecting the Textbook.
The second part of the textbook which needs to be evaluated is concerned with variable 'exercise'. This variable consists of 7 (seven) indicators, including, as its name indicates, matters related with exercises in the textbook to be rated.
The result of the data collection is presented in Table 3 Evaluation on Variable 'Exercise' of the Textbook by the English Lecturers. The activities are enhanced by the inclusion of authentic materials 2 3 2 2 3 3 3 2 20 2.50
As shown in Table 3 , out of 7 (seven) indicators in variable 'exercise', the highest score is 3.75 reached in 3 (three) variables; whereas the lowest one is 2.25 reached in 1 (one) variable. More specifically, 3 The information shown in Table  3 shows that the lowest score, which is 2.25, is categorized as little above 'sufficient'; whereas the others are categorized as 'good' and 'very good' according to the criteria set up in Table 1 Guideline for Evaluating Indicators of the Textbook. In short, this means that the indicators in variable 'exercise' of the textbook need no revision based on the judgment made by the English lecturers.
The third variable that is assessed by the English lecturers is variable 'communication'. Unlike the variable 'exercise', this variable 'communication' has 11 (eleven) indicators to be rated. The result of analyzing the data is presented in Table 4 . Figure 4 . According to the criteria presented in The cultural information is presented in the target language whenever possible and/or appropriate 2 4 2 4 3 4 4 4 27 3.40
The connections between culture and language are emphasized 3 4 4 4 4 3 4 4 30 3.75
The text activities are associated with cultural images and information invite learner observation, identification, discussion or analysis of cultural practices, products, and perspectives 4 3 3 4 4 4 4 4 30 3.75
The learners are asked to identify, experience, analyze, produce, or discuss tangible and expressive products of the target cultures related with hotel management matters.
3 4 2 2 3 2 4 2 22 2.75
As shown in Table 5 , out of 6 (six) indicators in variable 'cultures', the highest score is 3.75; whereas the lowest one is 2.75. More specifically, 4 (four) indicators (66.66%) is rated at an averaged score of 3.75; 1 (one) variable (33.33%) reaches a score of 3.40, and 2.75 each respectively. Visually, the data in variable 'cultures' are presented in Figure 5 . 
Histogram
According to the criteria presented in Table 1 The concepts, themes, and information from intended content areas (hotel management matters) are embedded in or connected with activities 2 4 2 4 3 4 4 4 27 3.40
As the information in Table 6 indicates, of the 3 (three) indicators in variable 'connection', the highest score is 3.75; whereas the lowest one is 3.40. More specifically, 2 (two) indicators (66.66%) is rated at an averaged score of 3.75; 1 (one) variable (33.33%) reaches a score of 3.40. Visually the data in variable 'connection' is presented in Figure 6 . According to the criteria presented in Table 1 As the information in Table 7 indicates, of the 3 (three) indicators in variable 'connection', the highest score is 3.75; whereas the lowest one is 3.40. More specifically, 4 (four) indicators (80%) is rated at an averaged score of 3.75; 1 (one) variable (10%) reaches a score of 3.40 (10%.). Visually the data in variable 'connection' can be presented in a histogram shown in Figure 6 . According to the criteria presented in Table 1 Guideline for Evaluating Indicators of the Textbook Developed, all 3 indicators in variable 'connection' have a score figuring equal or greater than 3.40, which is categorized as above 'good' at the minimum. This follows that the indicators in variable 'connection' need no revision according to the criteria in Table 1 Guideline for Evaluating Indicators of the Textbook Developed.
The last variable that is assessed by the English lecturers is 'general elements'. This last variable has 10 (ten) indicators to be assessed. The result of the data collection is presented in Table  8 . As the information in Table 8 indicates, of the 10 (ten) indicators in variable 'general elements' the highest score is reached at 3.75; whereas the lowest one is 2.50. More specifically, 4 (four) indicators (40%) is rated at an averaged score of 3.75; 2 (two) indicators (20%) are rated at 3.40; 1 (one) variable (40%) reaches a score of 3.62, 3.00, 2.75, and 2.50 each respectively. Visually the data in variable 'connection' can be presented in a histogram shown in Figure  7 .
Figure 7. Data Distribution on Variable 'General Elements' by the English Lecturers
According to the criteria presented in Table  1 Guideline for Evaluating Indicators of the Textbook Developed, all 3 indicators in variable 'general elements' have a score figuring equal or greater than 3.40, which is categorized as above 'good' at the minimum. This follows that the indicators in variable 'connection' need no revision according to the criteria in Table 1 Guideline for Evaluating Indicators of the Textbook.
Qualitative Data Collected from the Lecturers
As has been described previously, there are eight English lecturers that gave the feedback. These 8 (eight) lecturers provided useful feedback indicating the strong points as well as the weak points of the textbook under evaluation. These points are beneficial as the starting points of the revision steps. The weak points that the English lecturers found are as follows: Firsly, the problem of the teaching learning process of English for hotel management may arise especially for the students with low-level English. Next, the textbook has many reading texts and exercises and the English lecturers have to be able to select which topics are suitable with the students' capability. Also, the textbook lacks the presentation of the local culture in the hotel management. Besides, there is no accompanying DVDs or VCDs for listening skills. In addition, there should be a clear explanation in what semester the materials for, how many semesters and how many credits for each semester. Finally, the cooperation between English lecturers and the students have an important role in the success of the teaching-learning process.
The strong points that the English lecturers found are summarized briefly as follows: Firsl, the materials are deep, the content is excellent, and it is good, and the materials are representative for English for hotel and industries instruction. Next, the lecturers have to involve to the students world, if it does it helps give learners and critical thinking. Finally, it gives opportunities for learners to communicate with each other and to practice interpersonal writing and speaking. Table 9 presents the qualitative data in the form of feedback of the English lecturers. 
5.
In general the material is quite good for students of Diploma IV Program. Anyway I think that is a bit harder and too long for the students for Diploma III Program. These students might need shorter materials which can be taught in a session so that they will have a new material in the next /every session. 
a. Finding the meaning of words will be fine but for pronunciation, I think it will
7.
To answer this questionnaire we actually have to rely on the lecturer whether he/she is able to convey the lesson accordingly.
8.
Reading parts are very long and time consuming for students.
Some feedback is obviously positive; other pieces of the feedback are worth considering for the textbook revision.
Presentation of Quantitative Data Collected from the Students
The aspect to be assessed by the 63 students during the try-out phase in the present study is one variable 'general elements' as that employed in the questionnaire for the subject-matter specialists and the lecturers. This variable has 10 (ten) corresponding indicators in total. The summary of the data is presented in Table  10 . As shown in Table 10 , of the 10 (ten) indicators in variable 'general elements' assessed by the students during the try-out phase, the highest score is reached at 3.35; whereas the lowest one is 3.00. More specifically, 2 (two) indicators (20%) are rated at an averaged score of 3.35; 2 (two) indicators (20%) are rated at 3.03; another 2 (two) indicators (20%) are rated at 3.14; and 1 (one) variable (40%) reaches a score of 3. 30, 3.25, 3.16, and 3 .00 each respectively. Visually, the data in variable 'general elements' are presented in a histogram as shown in Figure  8 .
3.40 3.30 3.20 3.10 3.00 According to the criteria presented in Table  1 Guideline for Evaluating Indicators of the Textbook Developed, all 10 indicators in variable 'general elements' have a score figuring equal or greater than 3.00, which is categorized as 'good' at the minimum. This follows that the indicators in variable 'general elements' need no revision according to the criteria in Table 1 Guideline for Evaluating Indicators of the Textbook Developed.
Qualitative Data Collected from the Students
There qualitative data from the students are in the form of feedback after they attended the lecturers of English for hotel supervisors. Some of them found some difficulties, some others had difficulties at first, but then could enjoy the materials in the textbook because they already knew some of the contents from other subjects in Bahasa Indonesia in the previous semester, and they felt it was good for they could learn hotel management in English. Therefore, they fully recommended these materials. Also, some students complained of long reading texts and difficult words. Table 11 shows the qualitative data in the form of feedback. 
Qualitative Data Collected from the Hotel Supervisors
The data collected from the hotel supervisors are essentially triangulation data. The data collected from the hotel supervisors in this phase are summarized in Table 12 as follows. In general the supervisors involved in the discussion viewed the language used in the textbook was still understandable although in some parts they felt that the language was difficult. Some exercises were also considered difficult. Despite the language complexity and exercises, the supervisors felt that they contents of the book gave them useful knowledge about hotel management matters.
Developing a textbook is a long process that needs a careful study theoretically and empirically. Under Borg and Gall's scheme of R & D (Borg and Gall, 1989) , for instance, at least there are three main cycles a researcher needs to consider, each of which, when exercised carefully, constitutes a research conduct: needs assessment, expert validation, and tryout. Needs assessment, for instance, is essentially a kind of inquiry searching for the needs as seen from conceptual angles as well as from practical sides. It starts with questions about practical needs that require strong theoretical foundations on which to design a product as a consequence (cf. McCawley, 2009) . Designing needs assessment together with determining the subjects and instruments to gather relevant data as well as an accurate choice of data analyses is a crucial step from which an idealized concept of an intended product is expected to be generated. In the present study, the textbook developed is a result of empirical and theoretical conceptualization of an ideal textbook for managers in hotel management, particularly in their mastery of English in their context. Idealizing the theoretical framework as a base on which principles of an intended textbook for students as future managers as clients are laid is a critical challenge, an important point also considered by Dahiya and Jha (2011) which Tomlinson (2012) considers it important for development of educational products.
Once a conceptualization is accurately perceived, another challenge is 'translating' ideas in the concept into the intended product. In the present study a good understanding of the hotel world in the managerial level should be present. The present study tries to establish as far as possible the principled development of the textbook suggested by Tomlinson (2012) . However, the realization of the principles in the textbook writing is not as easy as how the principles are expressed in statements. For instance, according to Rajan (1997) , a good learning material by nature needs to be authentic. If authenticity is meant to be authentic reading passages written by the researcher as the product of the present study requires, the requirement seems to be impossible to be fulfilled. Not only is it linked with time constraints, but also more importantly it is concerned with the degree of genuineness of the content of the passages which is impossible to be fulfilled. It is felt fully that this condition of authenticity will not be satisfactorily met. As a result, adoption of reading passages is inevitable, which according to Tomlinson (2012) , is an agreeable situation. Other further challenges are obvious when it comes to designing materials specifically the order of the content of the textbook. What comes first and what next so that it can illustrate EFH, then the researcher has to think also the chapters, the objectives, the exercises and the organization of the whole textbook. As what is stated by Tomlinson (2012) introduction to the principles and procedures of materials there are development then is followed by chapters on the application to materials development of approaches based on corpora, near real-life tasks, self-access and new technologies. EFH applies principles and procedures of development, covers tasks with self access. However, it has not yet included sophisticated technologies such as an inclusion of audio and/or video materials.
Another point to be discussed is evaluating the textbook. Evaluating instructional materials can be conducted in many ways (Tomlinson, 2012) , and one of which is by using world standards. Different procedures to evaluating instructional products outline different emphases. As a result, there will be always mismatches between how the materials are developed and how they may be evaluated. In the present study, the average score for the evaluation from content, exercises, connection, community, cultures, general element reached above the average. By criteria, this means that the elements to be evaluated meet the criteria of the textbook. One of the processes that have been conducted for the evaluation w as involving the hotel supervisors. It is possible that these hotel supervisors see the materials as a new way which is relevant to the needs of their job, which is different from the one they experienced when they got their college education. However, the evaluation is still limited as it has not included a wider evaluator as and try out from smaller scale to a big scale suggested by Borg and Gall (1989) to include also for instance publishers if the product is intended for a broader market although this may contradict to the report made by Amrani (2011) that publishers seem to limit the use of tryout as their most important means to get feedback as it tends to be costly and consume time and energy. They begin to seek other strategies to obtain feedback.
CONCLUSION
The textbook evaluated in the present study has been considered meeting the minimum criteria according to World Language Standards 2007, in quantitative terms of fifty three indicators that follow: content, exercises, communication, cultures, connections, communities and general elements as rated by experts, language teachers, and hotel supervisor as well as students. Some qualitative notes, however, are useful feedback to be considered for the betterment of the textbook. All these imply that further work is needed as follow-up actions upon evaluation.
Textbook development carried out in the present study implies methodologically several points that follow. Developing textbook involves many parties and expertise, and evaluation is one of the many processes that should be taken into account. Many steps from needs analysis that covers linguistics and non linguistics aspects are actually to the process of actualization of ideas and continuous evaluation. Researchers of materials development are to comprehend theories, translating theories into practice in the field, to evaluate and seek the new strategies if it does not work in the field, to discuss with expert of language, the specialists and the stakeholders. All activities have to be carried out orderly and systematically.
Getting 'a good score' does not mean the evaluation of the textbook is over. Continuous evaluation seems to be the proper word for materials development. The development of English as a tool for communication, the development of technology, the needs to be the global citizen and other issue of 21 st education in the global world are all the sources of evaluation. This can be conducted and arranged systematically since the very beginning process. The best way to be taken into consideration is making a systematical list of evaluation on which step and what evaluation to be made. Therefore a kind of evaluation box is always available in the process for each step to minimize the drawbacks from doing needs analysis, developing the text from concept to transferring ideas. Finally the evaluation is
